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The Comparison and Monitoring of the Measurement
Indicators in Different Versions of Tests in the
Context of the New Reform of Gaokao

ZHANG Jianshi
( The National Education Examinations Authority Beijing 100084 China)

Abstract: Currently, different versions of tests of Gaokao are in use. It is difficult to compare the

ability of different testees and the item quality of different tests. The paper explores a set of methods

to analyze the measurement indicators such as difficulty, discrimination under the same criterion by

equating design. By doing so, it enables the comparison of quality between different versions of tests

and provides concrete reference to item development.
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